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Introduction 
When one is asked to picture a Chinese high school classroom, that person is most 
likely to imagine a scene with many black-haired, uniformed students all in straight rows in a 
classroom too small for the large number of occupants. This scene is becoming more and 
more divergent from the picture the same person may imagine of the present American 
classroom with its smaller numbers, varying appearances, and erratic discipline. Perhaps, the 
Chinese classroom is more like their American counterparts of 40 or 50 years ago, when 
classrooms were less student-centered and focused more on the teacher and their 
knowledge. 
As a teacher who has spent the last five years teaching in American middle school 
classrooms (three years) and Chinese middle school classrooms (two years), the researcher 
has come to believe that it is not ability level that has created this discrepancy between 
American and Chinese classrooms. Instead, the expectations on the students are believed to 
have a large effect on creating an environment so conducive to the education of young 
people. Cultural beliefs that education is necessary for moral development, education 
facilitates employment, children should care for their family's future, and that effort is a 
larger determinant than ability for success all contribute to the expectations of Chinese 
students' education. 
This research was carried out in Hunan Province, China. Hunan is a largely 
agricultural province in south-central China known for its contribution of revolutionary 
thinkers (including Mao Zedong) as well as famous entertainers. Students from two middle 
schools were surveyed. One school was the Second Middle School of Changsha, called 
Changjun. It is located in Hunan province's capital Changsha. The capital has a population 
close to 5 million, and Changjun is arguably the best school in the city. It is a mid- to large-
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sized school for Changsha, hosting approximately 4000 students. The second school was 
Wulingyuan, located near Zhangjia Jie. This school is much smaller, only 200Q students, and 
situated in a mu�h more rural environment. At Changj�.m, 4 7 sophomore-aged students 
were surveyed, and 178 students were surveyed from Wulingyuan. Questionnaires contained 
10 questions and the results were tabulated, organized, and analyzed using cultural 
understandings in their explanations. 
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The Setting 
The Chinese middle school (comparable to America's 7th through 12th grades) is split 
between junior middle school (grades 7 through 9) and senior middle school (grades 10 
through 12). It is an institution created to provide a maximum learning environment for an 
exceptionally large humber of people. Classrooms full of uniformed students (60 to 70 
students on average) in straight rows stare ahead at the teacher. Rows of desks, grouped in 
twos, fours, or sixes are separated by only a foot of space. Teachers stand in the front of the 
classroom on a raised platform with a desk in front of them and a blackboard behind, giving 
them the look of a government official during a press conference. The students are most 
often lectured to with intermittent breaks of question and answer sessions or, if the students 
are young, a quick competition. The students are generally disorganized with their 
materials-their notebooks, small pads of 50 or so lined pages, are a mixture of different 
subjects. They have many classroom accessories (pens, pencils, sharpening knife, erasers, 
white out, etc) and all crammed into a metal or nylon container. Their textbooks are small, 
paperback and disposable, considered workbooks in the eyes of American teachers, in which 
students read, jot notes and answer questions. Like the notebooks, these textbooks are 
disorganized, with papers falling out and things randomly written on pages. It is the 
researcher's opinion that this practice can take place because Chinese students are often 
drilled when learning a new concept. Drilling is most often done at home for homework 
and is believed to be a large part of student learning and understanding (Zhang, "Some 
Characteristics of Mathmatics Education in East Asia"). Clear notes that can later be 
referenced are unnecessary for students because, with drilling, they memorize a large portion 
of a topic's content. 
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Chinese teachers are given the task to supplement these small textbooks-teachers in 
a Chinese classroom are seen to possess more knowledge than the class text. Finally, during 
the class period of 40 or 45 minutes, the students are extremely obedient. When the teache� 
asks a question of a student, the student stands and gives an answer. When the teacher 
wants a student to prepare something to be presented to the class, the student obliges. And, 
when the students get excited from seeing their classmate in front of the classroom and 
begin chatting, only a word from the teacher is needed to settle the students once again. 
That is, if the teacher is needed to discipline the students at all. 
Each classroom has a student 'Class Leader' that is the primary disciplinarian in the 
class, reporting to the class's 'Head Teacher.' The class leader instructs the students to stand 
and bow at the beginning and end of every class, flrst welcoming the {)Ubject teacher and 
then thanking the teacher before leaving. They also keep a small book that each teacher 
writes in at the end of every class recording the class's level of obedience. This book is 
submitted daily to the head teacher. The head teacher is similar to a homeroom teacher in 
America that is usually one of the students' subject teachers. Head teachers are the main 
disciplinarians for students in their class and serve as a contact between the class's other 
subject teachers and the students' parents. Each subject has a student 'Subject 
Representative' that is responsible for collecting homework notebooks for their respective 
subjects as well as helping the subject teacher with whatever they need. These students are 
particularly important at the beginning and end of class when the teacher arrives and leaves. 
In China, the students remain in the same classroom throughout the day while teachers 
rotate. This practice is true for all grades through 12th. This is believed to add to student 
peer culture and sense of the collective (Su and Su, 1994) as well as to the students' pride in 
their class and classroom. Students are responsible for the cleanliness of their classroom as 
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well as the overall sanitation of the school. In fact, a staff of only 3 or 4 janitors is needed to 
help maintain a school of over 5000 students and hundreds of faculty. This is possible 
because students are expected to clean every part of the school, outside of the faculty offices 
and administration building (this is done by the faculty themselves), and including the 
bathrooms. In the researcher's view, the implications of students being responsible for the 
school's cleanliness are incredible. 
At the end of their 40 or 45 minute period, the teacher leaves and the students have 
10 �utes of unsupervised free time. Some students go to a teacher's office to ask 
questions, others fulfill their duties in the classroom (sweeping the floor, dusting the window 
sills, erasing the board, mopping stairs or hallways, etc), others sit at their desks listening to 
music or preparing for another class, but most students are on their feet, talking and playing 
together. They create an incredible amount of noise, freed from their period of near-silence. 
Much of their joking and playing together could not be seen in American classrooms, 
especially for similarly aged students. 16-year-old boys huddle around a person's desk, heads 
perched on shoulders, arms around each other, watching a classmate play a videogame. 
Girls walk down a hallway, hand-in-hand, sharing the earphones of an MP3 player, their 
manner friendly and familiar, their personal space non-existent. 
An incredible truth about this environment is how prolific it is in the different 
schools one hears about. The national curriculum, standards for teachers, and traditional 
practices with long histories have created a uniform atmosphere in many of the schools 
throughout China. As an example, regardless of the school, students will be gathered 
outside, between 10 o'clock and 10:30, and perform their morning exercises to music. The 
same music and even the same exercises are used all over the country. On any given day, 
students from two different schools can talk to their friends about the English class where 
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they both learned the same thing in class that very day. A teacher's personal style is reflected 
somewhat in their teaching, but, because teachers generally plan in groups and follow the 
national teaching curriculum, they lose a great deal of the freedom that teachers in America 
enjoy. 
All of this uniformity is for a very good reason in the minds of students and teachers 
alike. So much of what students are being prepared for is the NCEE (National College 
Entrance Examination), henceforth referred to as the 'Gao Kao (this is the Chinese word for 
the test).' The Gao Kao is the only method to distinguish between one student wishing to 
enter college and the next. Colleges do not review educational histories, don't require 
reference letters, need no personal statement, or any other contribution from students or 
schools; they only need the grade from the Gao Kao. It is an absolute number, not a letter 
grade, and from the time students enter senior school (grade 10 in America) they are 
thinking about the eventual test that will determine the rest of their lives. Students in senior 
grade 3 (American grade 12) are even able to quote the· number of days until the Gao Kao 
on any given day of their final year in middle school. 
Many students rightfully believe that the rest of their lives are determined by this test 
because the general population believes this is the case. Because the Chinese population is 
so large and because there is such fierce competition for every position, a higher education is 
an enormous advantage for those seeking jobs. This is especially true because only 15% 
("Fair Education," 2005) of students finishing high school are able to pass the test and enter 
a school of higher education (this number varies greatly throughout China; in Beijing, 49% 
of test-taking seniors are able to attend university while in the rural province of Yunnan 
8.6% of students can). The competition for seats in universities is therefore intense, and 
since every student in the country must take the same test, the Gao Kao is designed to weed 
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out·all but the most talented test takers. What makes this statistic even more incredible is 
that not all students in China are guaranteed education up until grade 12--education up to 
and including grade 9 is compulsory. Students must pass a test called the Zhong Kao at the 
end of their grade 9 Gunior grade 3) to continue their education up through grade 12 (senior 
grade 3), giving them a fighting chan,ce at the Gao Kao. Therefore, only it is not the entire 
population of 18-year-old children who are taking .the Gao Kao, it is only a fraction of the 
students who first entered middle school. It has been said that Chinese students need only 
participate in two real examinatipns from the time they enter kindergarten until they 
graduate, everything els.e is just practice. Both of these examinations are only given once a 
year and both are' deeply revered by students and parents. On the days of both tests, 
honking is not allowed on the streets, construction sites near schools are shut down, and 
roads around the schools are often closed to minimize distractions (Bao, 2005). 
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The Expectations 
At home, a young man should be dutiful towards his parents; going outside, he 
should be respectful towards his elders; he should be cautious in deeds and 
trustworthy in words; he should love everyone yet make close friends only with those 
of benevolence. If he has any energy to spare, let him devote it to books (Confucius, 
1994, p. 4). 
Confucius's teachings have influenced Chinese society for over 2000 years. To think 
that his ideas played anything but a major role in what motivates Chinese children to learn 
would, in the researcher's opinion, be false. Confucius's ideas of filial piety, respect for 
elders, and the importance of education all contribute gready to the fierce drive that guides 
many of China's students. These students do not necessarily realize that it is Confucius 
philosophy that they are fulfilling. However, it is Confucius philosophy that has shaped 
society's expectations of their young generations. Confucius's teachings govern how parents 
have come to raise their children and the expectations parents have on their child's learning 
and their child's responsibilities later in life. 
Asian parents in general have exceptionally high educational expectations of their 
children. This has been extensively studied in the United States. In a study by Goyette and 
Xie (1999), parents were surveyed on their expectations of student education. Where only 
58.3% of white students were expected by their parents to graduate from college, 67.9% of 
Southeast Asian, 84.8% of Japanese and Korean, and up to 95.7% of South Asian parents 
expected their children to graduate from college. This trend continued into higher 
educational expectations where a majority of South Asian parents expected their children to 
attain a professional or master's degree with Chinese parents close behind. White parents, 
on the contrary, expected their children to attend some college but not necessarily finish a 
four-year degree. 
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Studies have found similar results on the Chinese mainland. In a study by Rongjin 
and Leung (2000) examining Chinese parental involvement with mathematics learning, more 
that 95% of parents hoped their children would ftnish university or above. Rongjin and 
Leung went on to say that "parents held very high expectations for their children's education 
and highly involved themselves in their children's mathematics, irrespective of their 
educational background and social economic class (p. 1)." This can be compared to parents 
in America of varying economic levels and their expectations of their children. Rongjin and 
Leung went on to summarize a few different studies identifying Chinese parents' 
characteristics as the following (p. 2): They 
• place emph�sis on education 
• hold higher expectations for achievement 
• assume their duty to instill in their children a good attitude toward school 
• monitor the children's free time 
• provide more stable home environments 
• attribute children's performance to an internal, controllable force 
To answer the question of why parents place such an emphasis on education, one must look 




"There are golden houses in books, and there are beautiful girls in books" 
-Chinese saying 
The meaning of this saying is not that books contain the fictional imagination to 
conjure scenes of golden houses or pictures of beautiful girls. It implies that if one studies, 
they will be able to purchase magnificent houses and attract gorgeous women. There is a 
strong cultural belief in China that education leads to a financially successful future (Lau, et 
al., 2000). This, of course, has become even more important as Chinese urban job positions 
become increasingly competitive due to population influx into cities and a large increase in 
college-educated job candidates. Where a college degree ten years ago automatically 
guaranteed employment upon graduation, students now are facing stiffer job requirements 
(Liu, 2006). 
Zi You (a disciple of Confucius) asked about being filial. Confucius said, 
"Nowadays, one is called a filial son only because one is able to support one's 
parents. Actually, however, even dogs and horses are no less able to do this. If one 
does not treat one's parents with reverent respect, what is then the difference 
between him and animals? " (Confucius, 1994, p. 15) 
The reason a successful future is so important to parents is that it is the children's duty to 
care for their parents. There is no retirement planning or 401Ks; Chinese society expects 
every elderly person to be cared for by their youth direcdy. It is believed that sons, once 
grown, will invite their parents to come artd live with them. If the parents refuse, they 
should make their refusal public, and give legitimate reasons for their refusal to stay
. 
with 
their son. This is so that his friends and those around him do not look down upon the son. 
Therefore, "In Asian societies, academic achievement is a way of honoring the family and is 
often considered the filial duty of a good son or daughter. Making one's family proud, 
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sa-ving face, and avoiding shame or unhappy consequences may be a greater incentive for 
individual success than a personal sense of achievement (Har et al., 2001, p. 3)." 
With all of these expectations of children, one should logically ask if it is truly 
effective in increasing a student's academic achievement. The answer is yes. Schilling and 
Schilling (1999), in a review of classic s�dies in the psychology literature have found that 
making an expectation known enhances performance, higher expectations lead to higher 
expectations, and those with higher expectations outperform those with lower expectations, 
measured ability being equal. During Rongjin and Leung's (2000) study of parental influence 
on m�thematics learning, they found that it was the parental expectations for their children 
strongly predicted children's mathematics achievement and not parental involvement. 
The phenomenon of using expectations to improve a student's self-motivation is 
called the Pygmalion Effect, "a transformation in belief and behavior that can change a low-
expectations student (like Eliza Doolittle in My Fair Lacfy) into a successful learner (Miller, 
2001, p. 2)." Teachers use the idea to increase examination scores and parents use it to help 
guarantee a secure future for the family. 
Parents certainly do all they can to support their child's studies. Rooms or, more 
commonly, areas of the house are set aside as quiet places for their child to do homework 
and study. Review books are purchased to boost their student's understanding of a given 
subject or, most importantly, review for the eventual Gao Kao. What is also surprisingly 
prolific is the private tutoring of students by their school's teachers. A large part of many 
teachers' annual incomes is supplemented by their activity as private tutors. Schools even 
have to create rules limiting the time when a teacher can privately tutor students so that 
teachers do not spend hours that should be spent planning and grading the exercises of their 
regular students on privately tutoring students, which is far more lucrative. 
1 1  
-- ·- · . 
A belief that allows the parent's expectations to have such an effect is the general 
understanding in China that ability does not l.imit achievement, but that in China "teachers 
and students alike attribute successes and failures more to training received and effort 
expended than to ability (Miller, 2001, p. 5)." This is quite different from the United States 
where innate ability is viewed to determine academic achievement. Effort, instruction, and 
parental support are discounted and poor performance in school is related to low ability. 
Ability, of course, is unchangeable and students eventually come to believe that any amount 
of effort will not be rewarded with improved performance (Lumsden, 1997). With this in 
mind, stlldents are always empowered to improve-they just need to work harder. 
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Procedure 
Information was gathered for this project using several different methods. Most data 
was collected using questionnaires that were returned from two volunteer English teachers at 
different schools in Hunan Province. These questionnaires contained 1 0  questions, 
translated into Chinese, and asked that students answer, as best they could (see the 
questionnaire that follows), using English. These teachers had distributed the questionnaires 
in various amounts to their classes. One teacher, based in a school in Wulingyuan, located in 
northwestern Hunan, distributed the questionnaires to multiple classrooms during oral 
English lessons. The town of Wulingyuan has a population of only 40,000 and is known for 
nearby Zhiangjia Jie, a historic natural site in China. Therefore, the town is most known for 
its tourism. It is not very modern, even in the eyes of the Chinese. The students were the 
equivalent to American 101h graders, being 15  to 16 years old. They were in their first year of 
senior middle school. To have a foreign English teacher at this age is more common than 
many other ages because students will'not be taking the Gao Kao for more than 2 years. 
Many of the surveys received from Wulingyuan were written in Chinese and could not be 
used. Others were answered in a mixture of English and Chinese, so responses were 
clarified where possible. Many still were written in poor English, but the spirit of their 
answers were often easily understood. Overall, 178 surveys from Wulingyuan were used in 
the research. 
A second, smaller batch of questionnaires was distributed to students from the 
Number Two Middle School of Changsha (called Changjun). This school is arguably one of 
the best in the province, and the students who completed the surveys were the senior grade 
one's best. Although the surveys were only distributed to two classes, the students' answers 
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were all in English and were sometimes quite detailed, providing a good deal of information. 
Students contributed 47 surveys from Changjun. The total number of surveys used was 225. 
After reading through a few of the short answers provided by the questionnaires, the 
researcher believed that interviews, using the questions from the surveys, would be 
important to gain more insight into some of the short answers supplied by the students from 
Changjun and Wulingyuan. Therefore, the researcher conducted a few interview sessions 
with small groups (3 or 4 students) of 16- to 17-year-old students from the Number One 
Middle School of Changsha, students with whom the experimenter was familiar, looking for 
longer explanations. 
The researcher made informal class observations at two different middle schools in 
Changsha (Number One and at the Middle School Attached to Hunan Normal University). 
These observations were done to identify common teacher practices and classroom norms. 
A single interview was done with a school administrator from the Number One 
Middle School of Changsha. This administrator was chosen because of his excellent spoken 
English and also because of his breadth of teaching experience and wonderful insight into 
the educational system in China. 
Questionnaire for Students 
Directions: Please answer these questions as best you can using English. These questions 
are part of a research project studying the reasons why Chinese students are such diligent 
workers. 
1. Why must you go to school? 
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2. What do your parents expect from your performance at school? (Do they expect 
you to be the best in your class? Do they expect you to receive the top grade on 
your examinations? Do they expect you to be involved in many activities at school?) 
3. If you had more brothers or sisters, do you think your parents would put more or 
less pressure on you to perform well at school? Why? 
4. If your parents put less pressure on you, would you still work hard in school? Why? 
5. Do you know what expectations your university will have for you once you begin 
going to school there? 
6. What do you think of your teachers' expectations of you? 
7. What do you think of your school's expectations of you? 
8. What kind of classroom activities do you like best? Why? 
9. Think of your favorite teacher. What did you like about him/her? 
10. Think of a teacher you did not like. Why didn't you like him/her? 
15 
Results 
Quantified results of the surveys can be seen in the Appendices Section, questions 1 
through 10. Results of the student interviews follow in the 'Summary of Responses' section. 
The Administrator interview follows. 
AdrndrUstrator interview 
1. What expectations does your school have for all of its students? 
These are communicated to teachers: students should be social, with a solid scientific 
mind and social mind. Because Yizhong (the Number One Middle School) is a Key 
School, students are expected to go to college, ahd parents want this for their 
children. 
2. In what ways do you believe the expectations of your school helps to shape the 
motivation of your students? 
The school adrndrUstration serves society, the country, and the world. Students 
should also be able to fulfill the needs of these three. The administration serves the 
parents and train students to be good college students. 
3. What do parents expect from their student's performance at your school? 
Some parents expect their student to be able to function in society. Most parents are 
concerned about the future of their family's income. Examinations are designed to 
be as difficult as possible so that they are as selective as possible. 
4. Do you know what expectations universities have for their students? 
After communicating with many universities, they want students who have life-long 
learning skills, not just skills to remember what teachers and books say. 
5. In your opinion, what are the greatest strengths of the Chinese education system? 
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Fundamental principle: educators should train students to be moral, to have a 
l)cientific mind, to have a fit body and mind as well as being good at extracurriculars 
such as music, art and handicrafts. Students should be good successors for their 
country and be able to perform special skills have the older generation has. 
However, these needs are not fulfilled by the Gao Kao, but the Gao Kao is still the 
best way to evaluate the enormous number of students in China. There are other 
ways, a recommendation letter being the most promising. 
6. In your opinion, what are the greatest shortcomings in the Chinese education system? 
Students should not have such daily strain. Their minds become dull. They become 
suicidal. Students who are in grade 3 who are preparing for the Gao Kao are 
especially susceptible. Examinations are not the only way to test ability but are most 
frequendy used. This is most apparent in Mao Zedong's performance in school. He 
did poorly on his examinations but was a critical thinker and became one who 
shaped his entire country. Most of the students from Yizhong who have gone on to 
great things were not in the top 10 or 20 in their class. 
7. In what way do you think Chinese culture motivates children to excel in school? 
There is a Confucius saying on one of the buildings near the entrance to the school. 
It is, "Students, when studying, should never be bored. Teachers should be tireless 
in their teaching." Deng Xiaoping said, "Educate for modernization, the future, and 
for the world." 
8. Other thoughts from the interview 
The Chinese character A (pronounced "ren") means 'person/ people' and is made 
up of 2 lines. The first line drawn represents moral education. The second line 
17 
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drawn (which 'holds up' the first) represents fundamental scientific knowledge. This 
is how students in China are ideally educated. 
Education should foster creative ability. 
Teachers should have the ability to see students as individuals as well as understand 
the restrictions of the government. 
18 
Summary of Respons.es 
The answers to each question can provide some insight into the minds and 
environments of these Chinese students. The results for question 1 (See Appendices: 
Question 1), on the surface, seem to indicate that the students go to school merely to widen 
their understanding of the world; they learn for learning's sake. For both groups, "wanting 
to gain a lot of knowledge" was the most popular answer by a good margin. However, when 
we look at the themes of some of the other answers, even more students are not going to 
school only to learn-they are going to school to improve their lives in the future. If one 
looks at how many students wrote about "getting a better job," "living a dream," "providing 
for the family," and others, these kinds of answers point to a belief that education promises 
improvement in the future. This is a belief strongly held by Chinese society (Cui, 2002). 
Additionally, it is interesting to see the number of students who believe in going to 
school to help their country. One can guess the number of student responses the same idea 
would get in an American school for a group of high school sophomores. The sense of 
national and even collective p!ide is no stranger to these students. 
Lastly, a tenth of the students responding from Wulingyuan reported a desire to 
please their parents or provide for their parents when they are older. This is our flrst 
glimpse into the social urgings of illial piety-respect of children for their parents. In China, 
it goes beyond merely the politeness that is shown in America. Instead, these children will · 
provide for their parents in old age; they will house them and flnd ways to care for them. It 
could have been asked of all those students who wrote wanting a better future 'Why make 
money in the future?' or 'Why get a good job?' It is the researcher's belief that many 
students would respond with a desire to care for their parents and future families. 
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During the interviews with senior 2 students (1 1th graders), they echoed many of the 
responses from Wulingyuan and Changjun. Something they stressed was the number of 
people in China, the competition this created for continued education in college and for 
getting a job. This competition meant that students needed to go to school so that they 
stand a chance on the Gao Kao and later at getting a job. 
For question 2 (See Appendices: Question 2), a very large number of students 
reported their parents' desires for them to be the best. The response was even higher for the 
students from Wulingyuan compared to those from Changjun. There are two possible 
reasons for such a large response in the first two answers. First, because of the phrasing of 
the question, students could merely answer, "yes, yes, yes," and be counted as having 
reported their parents most ambitious expectations. This could be explained by a lower 
English ability (which is true of the students at Wulingyuan compared to Changjun). · 
Students may not want to completely describe their parents' desires for them because they 
do not feel they have the knowledge of English to do so, or because they do not have the 
confidence to try. Now, it is dangerous to begin assuming a lack of English ability from so 
many students because the integrity of all of the students' answers then comes into question. 
However, no other question provided such an 'easy out' for students who did not want to 
answer more fully. Another reason may be the background of students at each school. 
Wulingyuan is much more rural location than Changsha. Although Wulingyuan is a good 
school for its location, it does not command the reputation within the province that 
Changjun does. Many students who study ·at Changjun travel from other parts of the 
province and maybe even from other provinces to attend because of the high percentage of 
students who do so well on the Gao K.ao. When interviewing students from the Academic 
Olympic team at Number One Middle School, it was observed that all of the students 
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received litde pressure from their parents to meet any.specific goals, only to do their best 
because that had, so far, been exceptional. Perhaps the parents of the students at Changjun 
·have realized their children's efforts will be substantial whether they aim for being the best, 
or even better, if they aim beyond and do the best they can. 
To contradict this argument is the number of stud�nts who thought it obvious that 
all parents would want their children to be the best in their class, have the best examination 
grades and join in many activities. These students (13% from Chap.gjun and 5% from 
Wulingyuan) explicably wrote that everyone's parents would want this of their child. 
Students interviewed, again, responded with many of the same ideas seen on the 
surveys. In an extended response, one student said, "all parents want their children to be 
successful." In school, class rank and examination scores measure success. "However, good 
marks are not enough in the world outside of their school. Students should be learning how 
to build strong relationships and think in new ways." 
In question 3 (See Appendices: Question 3), answers are difficult to interpret. On 
one hand, twice the number of students at Wulingyuan reported they believe another chilq 
would increase th� amount of pressure compared to those who thought it would bring les�. 
For the students at Changjun, it was an even split. For both groups, a majority p£ the 
pressure came from a comparis9n between the two children instead of from more 
responsibility at home: However, at Wulingyuan, more pressure was applied because it is the 
parents' way of showing love. If one looks at the reasons for more pressure, the pressure 
from parents is believed to be a function of the parents' support for their child's better 
future. Confucius may provide some insight into why students would believe their parents' 
pressure is a sign of their love, saying "To love him means to not let him indulge in comfort;. 
to be loyal to him means to teach him (Confucius, 1994, p. 217)." Less pressure usually 
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came from a lack of time or energy to spread between two children. Students believed their 
parents would not have the time to keep up with their own studies when more than one 
child was at home to take away their attention. 
Reasons for the same amount of pressure seem to indicate that another child would 
not change their parent's expectations too much, that another child would not change the 
parent's love, practices, or plans for the child. Interestingly, we see another blatant example 
of the filial expectations parents have for their children. According to one student from 
Changjun, another sibling would bring less pressure on them because the parents expect 
"only one child to provide for them in their old age." If the student were to have another 
sibling, the parents have another option if the first child's future does not turn out so well. 
Another example comes from Wulingyuan, where 3 students reported an increase in 
pressure b�cause their parents want their children to help the whole family become rich. 
There were two noteworthy responses from interviewed students. The flrst 
described a household where two children were pressured by their parents. The student said 
that such parents would "create a bad environment'' if they only talked about their children 
out-competing one another. The second response worth mentioning included the idea that 
pressure does not come so much from parents as it comes from the student wanting to 
compete with others in his/her class. Many of the students in their class are very smart and 
there are many classes. Additionally, examination scores are posted so that students can see 
who is ahead and behind. "If you want to compete with them," the student said, "you must 
work very hard. Hard work produces a good man," and "this idea is part of education." 
Question 4 (See Appendices: Question 4) prompted the most agreed upon answer in 
the entire survey. However, the reasons for this answer can be seen in two different ways. 
When asked if students would still study hard without the pressure from their parents, an 
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overwhelming majority (90% from Wulingyuan and 85% from Changjun) said they would. 
One way to interpret this extreme example of self-motivation is that the parents' efforts to 
motivate are truly 'rubbing off' on their children, that the high expectations of their parents 
have changed their personal image and "helped improve their child's efficacy so much that 
they are better able to regulate their own learning activities, master difficult learning tasks 
and increase their academic motivation, interest and achievement performance (Har et al., 
2001, p. 2)." Another way to view the overwhelming reason for self-motivation is that 
students already receive too much pressure from their parents and can maintain their studies 
without their parents' constant encouragement/ nagging. 
A further statistical surprise was the amount of agreement on why the students 
would be motivated to study themselves. For both schools, the most common reason for 
this motivation was that studying is done 'for the student, not for the parents.' At first, this 
seems to contradict the ideas of filial piety which some answers of previous questions seem 
to support. However, one should realize that Chinese students, in general, take 
responsibility for their actions and are very internal with their attribution of failure in 
situations; especially compared to American children (Chiu, 2001, p. 412). One should also 
know that education is revered not only for its ability to secure a better future, but also to 
provide moral edification and create a better person able to contribute to society. In this 
way, being educated is the responsibility of the student whose benefits are seen by parents 
and society. 
Students who were interviewed agreed with those given the questionnaires. Their 
feelings of piety were stronger overall saying things like, "I want to do something for my 
parents when I grow up. I give pressure to myself; they don't need to." One student talked 
"about this being a "special period for China. Because everything is developing so quickly so 
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there are many chances and challenges. We must realize our dreams so we must work hard. 
College is the only choice to improve." 
Question 5 (See Appendices: Question 5) was obviously misinterpreted by most of 
the students taking the surveys. Instead of writing what expectations the universities will 
have of them, the students reported what expectations they have of their future universities. 
The answers were still interesting and provided some insight into what the students are really 
looking forward to once graduating from senior middle school. 
Both the students at Wulingyuan and Changjun expected a great deal of freedom 
upon entering college. This is probably because of the amount of structured time the 
children experience as senior middle school students. From 8 in the morning until 6 or 
possibly 10 at night (if there are evening classes), their entire day is mapped out for them by 
the school, with a litde input from parents or students themselves. Students attend classes 
from 8 until noon, have a 2-hour or 2-and-a-half-hour break for lunch (depending on the 
season), and continue classes until 6. If the students are expected to attend evening classes, 
they will be in school from 7 until 9 or sometimes 10 at night. These are average students, 
not athletes or Academic Olympians. The break during lunch is a time to eat, nap, and do 
some homework. Evening classes are some lecturing but mosdy test preparation during 
which students practice questions readying them for the Gao Kao. To look forward to a 
time when there is less pressure, less structured time, and the near-guarantee of a college 
diploma is no surprise. 
The students face so litde pressure in college because, unlike American schools 
which are easy to enter and difficult to graduate from, Chinese universities have a 'clifficult to 
enter, easy to graduate' policy. Once students enter college, they believe the most difficult 
educational obstacles are behind them and are ready for the party to begin. Looking over 
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the list of expectati9ns students have for their universities, this is apparently the case. Less 
than 10% of students from Wulingyuan reported any expectations of academic rigor and 
much more often used adjectives like "Exciting," "Happy," Wonderful," and 
"Comfortable." Students at Changjun seemed a little more focused on continuing their 
education in college but were still quite enthusiastic about the good times to �ome. 
There are two interesting patterns in the answers to question 6 (See Appendices: 
Question 6). The first is the mixture of academic and moral expectations students believe 
their teachers have of them. At Wulingyuan, roughly as many students believe teachers 
wanted them to study hard as they wanted them to be good people. At Changjun, students 
felt the expectations of teachers are more academic, but there were still many students who 
believe teachers expected upright behavior. The second pattern is the overall lower 
academic expectations compared to their parents. Students seemed to believe their teachers 
do not set such high academic expectations compared to their parents despite seeing 
suggestions for these kinds of expectat;ions earlier in the survey. This could be because the 
teachers have a better understanding of the students' general performance. But, more likely, 
comes from the idea that the teacher does not have as much at stake if the students do not 
perform optimally. Yes, teachers are pressured by their school to have students perform 
well on the national examination, and yes, salaries can be affected by student achievement on 
these tests. However, a teacher's salary does not nearly carry the weight as a parent's desire 
to be cared for in old age or society's approval of a son who is or isn't able to care for their 
parents and family. Students may project more expectations on to their parents because the 
implications of the students' success, or lack thereof, have such greater ramifications. 
�tudents who were interviewed most often talked about teachers wanting the best 
for their students. Teachers know that doing well on examinations, getting a high mark on 
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the Gao Kao and getting into a good university· is best far their students' futures. The 
students agreed that, "if you (the student) do your best, they (the teacher) will be satisfied." 
One thing students said teachers didn't want was a student serving as a bad influence on 
others or students to be lazy. One. student went on to say, "In Eastern countries, pe9ple 
prefer principles to freedom." Lastly, a student commented saying, "Older teache�s ask us 
to be happy because they know we are working too hard now." This is a function of �e 
present educational system and the enormous population. Children, to guarantee a happy 
future, often must give up a hftppy childhood. 
One commona).ity between the results of question 7 between Wulingyuan and 
Ch�ngjun (See Appendices: Question 7) is the over 10% of students from both schools who 
didn't know what the school expected of them. This can be most likely attributed to the . 
overall vagueness that characterizes many rules and many leaders in Chinese positions of 
authority. The large number of different responses received for this single suestion also 
supports this conclusion. It is surprising that more students did not identify a school's d�sire 
for higher examination results. After all, test results for all of the schools are published and 
percentages of students passing the Gao Kao can keep a school open or close it. The 
students at Wulingyuan appeared to understand that going to a good university would bring 
more fame to the school and subsequently increase student attendance and caliber. Students 
from Changjun seemed to believe that an important expectation of the school was that 
students should be "good people." This is in agreement with the administrator's interview 
and with one side of a cultural belief about education. 
Zi Xia (a disciple of Confucius) said, "If a man values the virtue of his wife more 
than her appearance, tries his best to serve his parents, sacrifices for his lord, and 
keeps his promises with his friends, I would then assert that he is well-educated, even 
though he may never have·entered school" (Confucius, 1994, p. 5). 
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The Chinese belief about education is complicated. On one side, it is believed that the 
purpose of education is to gain wealth, respect and subsequent happiness, as seen in this 
Chinese saying: "Although studying anonymously for 10 years, once you are successful, 
you will become well known in the world." At the same time, education is seen as a way 
to elevate the mind, "Ten thousand things below, reading books is above," and as a way 
of becoming an honorable person. Confucius said, "When you meet a man of virtue, learn 
from him. When you meet a man without virtue, examine yourself to see if you have the 
same defects he has (Confucius, 1994, p. 49)." It isn't surprising that students respond 
with both aspects of education's purpose for both questions 6 and 7. It is difficult to know 
what is more important in people's lives, especially now that China is in the middle of a 
major economic boom where so much of the country's population is doing what they can to 
make more money and improve their standard of living. 
For question 8 (See Appendices: Question 8), the students from both schools 
reported few surprises. "Playing games" was, by far, the most popular answer at Changjun 
and second-most at Wulingyuan where P.E. took �e top slot (one can be certain P.E. 
students see a fair share of games, even in China). Playing games is at the opposite end of 
the spectrum from what students spend much of their day doing, listening to lectures. Just 
like the ten minutes of unsupervised break between classes to unwind, playing games is a 
time for students to get out of their seats and be kids. "Lively" is a response also supported 
by the reason just suggested, but "interesting" was also a frequent answer at Wulingyuan. 
The popuiarity of this answer suggests the students here are under-stimulated, wanting to 
learn about more fascinating subjects or have the curriculum delivered in more engaging 
ways. Lastly, at Wulingyuan, "English Class" was listed by more than 6% of students and it 
is surprising it wasn't higher, or didn't even appear on the Changjun surveys. Because the 
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surveys were completed in their spoken English classes and were administered by their 
foreign, oral English teachers, one would expect students to be kind (if not deceitful) and 
write about how much they loved their foreign English teacher. 
The answers to why students chose these activities (See Appendices: Question 8 
(continueq)) are a mix of those of a responsible student and those of a child wanting to have 
a better time at school. 25% at Changjun and 22% of students at Wulingyuan wrote answers 
that had more to do with learning. The rest wrote answers that concerned breaking the 
regular routine of listening and writing and supported their desire to have classes reflect 
more of their interests. This, of course, is not so easy when preparing the students to take a 
national examination and following a national curriculum, but the students can dream. 
The responses to question 9 (See Appendices: Question 9), like question 8, were a 
mix of those from students concerned about their education and those from students who 
want to be in a classroom with someone they like. For the students at Changjun, humor was 
the way to their hearts and not far behind was kindness. Kindness was a large part of the 
''Very good person" category in the Wulingyuan responses that combined a number of 
characteristics suitable for a 'good person.' There is a belief that teachers should not only 
instruct with their words but also model through their actions. And, with one purpose of 
education being teaching honorable behavior, teachers themselves should be modeling it. 
Confucius said, ''When the personal conduct of man is upright, the people will be attentive 
even if he does not issue orders; however, if his pe�sonal conduct is not upright, even if he 
issues orders, they will not be followed (Confucius, 1994, p. 185)." The minority of students 
chose characteristics that direcdy benefited their own educational success, such as having 
"good knowledge," "hard-working," and "teaches very good." It would be interesting to see 
28 
if these students were the same to choose activities (from question 8) that had them 
"learn(ing) something" or "know(ing) more about the lesson." 
The students who were interviewed were also on both sides of the fence, some 
saying that teachers should be talented scholars and others sayin� that being a good person is 
more important. One student said, "Some teachers make hard things easier and others make 
easy things harder. Humor is not so important. Classes may laugh, but they will not learn 
anything. They will regret that after class. Teachers should know how to make knowledge 
easier to learn." Another student talked about a teacher they still have now saying, "She 
regards herself as a student. She pays a lot of attention to us. For example, when we were 
doing military exercises in the sun, she helped get water for all o
.
f the students while other 
teachers were inside in the A/C. When she went to Xi'an on business, she brought presents 
for everyone in her class. She also uses QQ (an online, instant messaging service) to 
communicate with students. Sometimes she is serious, but only when she needs to be. 
Leaning is not as important as being a good person." 
The lack of answers to question 10 (See Appendices: Question 1
.
0) provide one last 
insight into the learning culture in China. Because the question is critical of their 
present/ former teachers, students may have been hesitant to condemn them, especially on 
paper, despite the survey being anonymous. It has been said that students will not even 
correct a teacher who misspeaks during a lecture for fear of embarrassing them. The 
teachers are the ultimate authorities-to criticize them reflects poorly on the student, as is 
criticizing any in positions of authority. Confucius said, "In serving one's parents, one 
should dissuade them from doing wrong in the gentlest way. When the advice is ignored, 
one should r.emain reverent and obedient. One should not complain even when one is laden 
with anxiety (Confucius, 1994, p. 49)." The piety shown toward parents is extended to all 
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those older and in positions of authority. By the amount of students who did not answer the 
question or who answered the question saying, they "liked all of their teachers," it appears 
this piety is extended to their teachers. 
The remaining answers with any frequency were "very strict" and "boring." This 
further supports the earlier conclusion that so many of the students are under-stimulated and 
resent the amount of time they must sit in the classroom listening to lectures. They also are 
burdened with a few teachers who can be quite nasty according to submitted answers. 
On interviewing students, one interesting answer that was not seen in Wulingyuan or 
Changjun was the asking of favors by teachers from the children's parents. Because teachers 
command a great deal of respect in Chinese society and because teachers have some power 
over what happens to a student in the confines of school, teachers sometimes will ask 
parents of students for favors in exchange for better treatment of their child. This was 
severely condemned by some of the students whom were interviewed. These students 
attended a school famous for the number of rich children and children of government 
officials. It was made apparent that teachers would sometimes contact the parents of these 
children asking for things that maybe would be difficult to obtain as an average citizen in 
Changsha, but may be easier for a government official or successful business person. Not 
only surprising was the existence of such an occurrence, but the number of students who 
became vocal about it after a peer would raise the topic. 
Outside of the themes of the questions, interviewed students also talked about the 
proliferation of tests at school. One student said, "Tests should be more practical (most 
questions are not).  I think math, physics, and chemistry exams of course can't be practical. 
They must have many theories, but Chinese and history exams must test some sort of 
extracurricular knowledge. This will encourage us to read other things. These tests limit 
30 
creativity and prevent us from having new ideas. Also, there are many times that a test 
allows only one answer when there should be many." This is something that was agreed 
upon by all of the students present and obviously something they thought was a real 
weakness. The students believe that sometimes test forces them to choose one answer, say 
in a politics class or history, when the students know there are other possible answers that, 
although viable, are not supported by the current educational system or government. The 
students know which answers they should choose to have the answer marked correct, but 
also know there are other possibilities. However, students also talked about the strengths of 
testing, saying ccy ou need the experience of overcoming difficulties. I think the purpose of 
the testing is to teach a method of learning new things. Testing is also useful because of 
China's large population." However, students went on to say, "We should be learning more 
about how to be a useful person." 
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Implications for American Schools 
Whether you think you can or think you can't-you are right 
-Henry Ford 
American schools and society should learn from a country and an educational system 
that is as large as it is successful. One message that must be noticed. is the effect of high 
expectations. Not only are high expectations seen in Chinese classrooms, but have been 
appreciated by American researchers as well. Linda Lumsden (1997) said, 
"A characteristic shared by most highly effective teachers is their adherence to 
uniformly high expectations. They refuse to alter their attitudes or expectations for 
their students-regardless of the students' race or ethnicity, life experiences and 
interests, and family wealth or stability (p. 2) ." 
Of course, there are two obvious obstructions to adopting practices for higher expectations 
in the U.S. The first is the more difficult to overcome, the social belief that academic 
success is determined by ability rather than effort. Changing this idea would be "a great 
advantage to American education at all levels if teachers and students alike believed ·that 
successes were linked more to effort and less to ability (Miller, 2001, p. 3)." The second 
obstacle is the diversity of education across the U.S. Without a national curriculum to 
update or standardized teacher training, it will be difficult to spread the advantage of high 
expectations. It has been said "Few educators understand exacdy how to ·use the Pygmalion 
Effect or self-fulfilling prophecy (SFP) as a purposeful pedagogical tool to convey positive 
expectations (Tauber, 1998, p. 2)," and that "A school without vision or mission may end up 
with as many different sets of expectations for students as there are teachers in the 
school . . .  School staff must share high expectations for all students and for themselves 
(Bamburg, 1994, p. 15)." 
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Conclusion 
While this research is limited in scope due to number of contributing teachers and 
students, as well as time constraints, an image emerges of the typical Chinese middle school 
and students as experienced by the researcher. Insights into these can aid teachers and 
educational institutions when looking for alternative ways to instruct and inspire their 
students. However, it must be understood that a large part of what motivates Chinese 
students are societal expectations and perhaps such expectations would hav� to be fostered 
in other countries where Chinese education was taken as a model. 
The researcher's first year in China was spent as a volunteer oral English teacher at 
the Number One Middle School of Changsha, placed there by WorldTeach 
(www.WorldTeach.org), an American volunteer organization that places English teachers in 
China, Chile; Poland, Ecuador, and other countries. The researcher's second year was spent 
both at the Number One Middle School of Changsha and at the Middle School Attached to 
Hunan Normal University, teaching Chemistry to students desiring to study abroad. Two 
years immersed in• the foreign culture provided a great deal societal understanding making 
this research possible. 
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Appendices 
Question 1: Why must you go to school? 
Wulingyuan (178 Students) 
% of 
Answers Frequency Students 
I can/want to gain a lot of knowledge/learn a lot 70 39.3 
I love/like/want to study/ going to school 23 12.9 
Helpful for the future 23 12.9 
Want a good job (sometimes gives specifics) 21 11.8 
To make more money 18 10.1 
Want to live my dream 10 5.6 
Parents-want me to 10 5.6 
For my country 9 5.1 
(Make money for my parents) give them a good life in 
the future 8 4.5 
I want to go to university 7 3.9 
I need/have to. 7 3.9 
There are/Can make many friends in school. 6 3.4 
Improve myself 5 2.8 
Because knowledge is important in this world 3 1.7 
(Learn to) be a good/ great person 3 1.7 
I don't know what else I can do except go to school 2 1.1 
I don't know 2 1.1 
Why not? 1 0.6 
To pass examinations 1 0.6 
Staying at home is very boring 1 0.6 
So I can do many things 1 0.6 
School is very good for me 1 0.6 
School has many things for me 1 0.6 
I want to be a knowledgeable person 1 0.6 
Going to school is the best way for me now 1 0.6 
Because we are behave yourself 1 0.6 
Because is player 1 0.6 
All of the other kids go to school, so I do 1 0.6 
*Future (making money, job, help parents, go to 
university ) 90 50.6 
*All answers referencing the future were totaled together. 
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Question 1 :  Why must you go to school? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
I can/want to gain a lot of knowledge/! can learn a lot 1 8  38.3 
Helpful for the future 1 1  23.4 
I need/have to. 6 12.8 
Want a good job 6 12.8 
For my country 5 10.6 
I love to study 4 8.5 
There are/Can make many friends in school. 4 8.5 
Everybody goes to school 4 8.5 
Improve myself 4 8.5 
People will not approve of you if you don't 2 4.3 
Interesting to be with friends and teachers 2 4.3 
Want to live my dream 2 4.3 
No reason 2 4.3 
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Question 2: What do your parents expect from your performance at school? (Do they 
expect you to be the best in your class? Do they expect you to receive the top grade on your 
examinations? Do they expect you to be involved in many activities at school?) 
Wulingyuan (178 Students) 
% of 
Answers Frequency Students 
Expect me to be the best in my class 83 46.6 
Expect me to be involved in many activities at 
school 76 42.7 
Expect me to receive the top grade on tests 61 34.3 
Be a good student but not the best 29 16.3 
Try my best/ do the best possible 23 12.9 
Everyone's.parents want this/Of course 9 5.1 
Be happy and/ or healthy 9 5.1 
They expect me to try /work/ study hard 8 4.5 
Don't expect me to be involved in many activities at 
school 6 3.4 
Be better/improve 3 1 .7 
I don't know 3 1 .7 
To be loved by teachers and students 3 1 .7 
Don't expect me to be the best in my class 1 0.6 
Don't let me know what th(!y want 1 0.6 
Want me to be confident 1 0.6 
Expect me to succeed 1 0.6 
Participate in.the class 1 0.6 
Allow me to do things that are good for me 1 0.6 
Expect me to have a good spirit 1 0.6 
Hope me to do myself 1 0.6 
Expect me to listen to what the teacher says 1 0.6 
Better examination grade than my brother 1 0.6 
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Question 2: What do your parents expect from your performance at school? (Do they 
expect you to be the best in y9ur class? Do they expect you to receive the top grade on your 
examinations? Do they expect you to be involved in many activities at school?) 
Changjun (47 Students) 
% of 
Answers Frequency Students 
Expect me to be the best in my class 12  25.5 
Try my best/do the best possible 12 25.5 
Expectme to receive the top grade on tests 1 1  23.4 
Expect nie to be involved in many activities at school 1 1  23.4 
Be a good student but,not the best 1 1  23.4 
Do more activities 10  21.3 
Don't expect me to be the best in my class 
. 
7 14.9 
Don't expect me to receive the top grade on tests 7 14.9 
Don't expect me to be involved in many activities at 
school 6 12.8 
Everyone's parents want this/Of course 6 12.8 
Be happy /healthy 4 8.5 
Study hard 3 6.4 
But they think it is more important to be happy 3 6.4 
Don't let me know what they want 2 4.3 
Study something I like 2 4.3 
Get better/unprove 2 4.3 
Expect me to be in the Olympic competition 1 2.1 
Want me to be confident 1 2.1 
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Question 3: If you had more brothers or sisters, do you think your parents would put more 
or less pressure on you to perform well at school? Why? 
Wulingyuan (178 Students) 
% of 
Answers Freguency Students 
I don't know 12  6.7 
I have a brother/ sister 5 2.8 
I can't imagine. 1 0.6 
In my family, my sister has a disability. She can't go 
to school. I am their hope 1 0.6 
Less pressure 43 24.2 
Must put pressure on the other child 8 4.5 
Parents don't have enough time for 2 children 6 3.4 
They don't like putting more pressure on me 3 1 .7 
Because they love me 2 1 . 1  
Want me to study well 2 1 .1 
Know I can study on myself 2 1 .1 
I can't keep the spirit to perform 1 0.6 
More pressure 82 46.1 
Because they will compare me to the sibling 10  5.6 
They want all of us to do well/be the best 1 0  5.6 
Because they like/love me (very much). 1 0  5.6 
Because it is good for me 8 4.5 
They think I should be the best 8 4.5 
They (the sibling) can learn from me 5 2.8 
Because I would be the oldest 5 . 2.8  
Because life is harder with more siblings 5 2.8 
Help the family become rich 3 1 .7 
Same amount of pressure 28 1 5.7  
They know I will try my best 5 2.8 
They love me/us (all the time) 5 2.8 
Parents never put pressure on me 4 2.2 
They want all of their children to be good/better 3 1 .7 
They want us/ me to be happy 3 1 .7 
They are very good/best parents 2 1 .1 
Highest presslire does not come from parents, it 
comes from my dream and population 1 0.6 
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Question 3: If you had more brothers or sisters, do you think your parents would put more 
or less pressure on you to perform well at school? Why? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
I don't know 12  6.7 
I have a brother/ sister 5 2.8 
I can't imagine. 1 0.6 
In my family, my sister has a disability. She can't go 
to school. I am their hope 1 0.6 
Less pressure 43 24.2 
Must put pressure on the other child 8 4.5 
Parents don't have enough time for 2 children 6 3.4 
They don't like putting more pressure on me 3 1 .7 
Because they love me 2 1 . 1  
Want me to study well 2 1 . 1  
Know I can study on myself 2 1 . 1  
I can't keep the spirit to perform 1 0.6 
More pressure 82 46. 1 
Because they will compare me to the sibling 10  5.6 
They want all of us to do well/be the best 10  5.6 
Because they like/love me (very much). 10  5.6 
Because it is good for me 8 4.5 
They think I should be the best 8 4:5 
They (the sibling) can learn from me 5 2.8 
Because I would be the oldest 5 2.8 
Because life is harder with more siblings 5 2.8 
Help the family become rich 3 1 .7 
Same amount of pressure 28 15.7 
They know I will try my best 5 2.8 
They love me/us (all the time) 5 2.8 
Parents never put pressure on me 4 2.2 
They want all of their children to be good/better 3 1 .7 
They want us/me to be happy 3 1 .7 
They are very good/best parents 2 1 . 1 
Highest pressure does not come from parents, it 
comes from my dream and population 1 0.6 
41 
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Question 4: If your parents put less pressure on you, would you still work hard in school? 
Why? 
Wulingyuan (1 78 Students) 
% of 
Answers Frequency Students 
I don't know 3 1 .7 
Yes 1 61 90.4 
I study for myself/! do not study for them 52 29.2 
!like/love studying 1 6  9.0 
Love my parents 9 5 .1  
If I don't I will have a bad future 8 4.5 
Achieve my dreams 7 3.9 
I want to go to university 7 3.9 
Studying is my duty 6 3.4 
To make more·money 5 2.8 
I want good grades 4 2.2 
Studying is important/ necessary 4 2.2 
A lot of pressure on me isn't useful 3 1 .7 
I want·t6 be a good person 2 1 . 1  
N o  why/ reason 2 1 . 1  
They care about me and love me 1 0.6 
I have a strong will 1 0.6 
Studying is my hope 1 0.6 
I can study hard then do what I want to 1 0.6 
I want to learn more knowledge 1 0.6 
Because there is less pressure 1 0.6 
I like freedom 1 0.6 
I want to succeed 1 0.6 
Going to school helps me 1 0.6 
When !_grow up I must take care of my parents 1 0.6 
Because art is long but life is short 1 0.6 
Don't want to be last in the class 1 0.6 
.Reduce pressure in .the future 1 0.6 
Because f can learn best 1 0.6 
Call help people 1 0.6 
Want to know more about the world 1 0.6 
Maybe 2 1 . 1 
Studying is for ourselves 1 0.6 
I was studying hard before 1 0.6 
I am very lazy 1 0.6 
No 10  5.6 
I want to play 5 2.8 
Pressure means hard study 1 0.6 
I have more confidence 1 0.6 
I don't like to study 1 0.6 
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Question 4: If your parents put less pressure on you, would you still work hard in school? 
Why? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
I don't know 1 2.1 
Playing all day is best 1 2.1 
Yes 40 85.1  
I study for myself/! do not study for them 19  40.4 
I like/love studying 5 10.6 
If I don't I will have a bad future 5 10.6 
(Sometimes) studying is interesting 4 8.5 
My parents don't put_Qressure on me now 2 4.3 
To make them happy 2 4.3 
Studying my interests is the perfect thin_g 1 2.1 
I want to be excellent 1 2.1 
I don't want to be the worst student 1 2.1 
Maybe 3 6.4 
Studying is for ourselves 1 2.1 
Studying is for my future 1 2.1 
Maybe not 2 ' 4.3 
I want to be relaxed 1 2.1 
Pressure sometimes encourages me 1 2.1 
. 
Sometimes more, sometime less 2 4.3 
When I want to learn more 2 4.3 
No 1 2.1 
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Question 5: Do you know what expectations your university will have for you once you 
begin going to school there? 
Wulingyuan (178 Students) 
% of 
Answers Frequency Students 
Very free 41 23.0 
Happy 29 1 6.3 
Fun(ny) 26 14.6 
Wonderful 22 12.4 
Beautiful 1 6  9.0 
Can make more friends 1 2  6.7 
Relaxed 1 1  6.2 
Comfortable 1 1  6.2 
Lively/ exciting 1 0  5.6 
I don't know 1 0  5.6 
Romantic/ can find a girlfriend 6 3.4 
Play 6 3.4 
Good environment 6 3.4 
A different life 5 2.8 
Can do what we want 5 2.8 
Hard-working 5 2.8 
Full of knowledge 5 2.8 
Useful 2 1 . 1  
Better than the life now 2 1 . 1  
Full o f  love 1 0.6 
Same as middle school 1 0.6 
Can learn what we want 1 0.6 
Busy 1 0.6 
Strict 1 0.6 
Make me better 1 0.6 
Can own a computer 1 ·0.6 
Full of competition 1 0.6 
Have our own room 1 0.6 
Have enough money 1 0.6 
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Question 5: Do you know what expectations your university will have for you once you 
begin going to school there? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
Very free 1 8  38.3 
Happy 1 0  21 .3 
Lively/ exciting 9 · 19.1 
More activities 7 14.9 
Interesting 7 14.9 
Can get' better education 6 12.8 
Can learn what we want 5 10.6 
Relaxed 5 10.6 
Can do what we want 5 1 0.6 
Can learn about society 4 8.5 
Romantic/ can find a girlfriertd 3 6.4 
Wonderful 3 6.4 
Hard-working 3 6.4 
Can make more friends 2 4.3 
Beautiful 2 4.3 
Same as middle school 1 2.1 
Honest 1 2.1 
Friendly 1 2.1 
A different life 1 2. 1 
U niverspace 1 2.1 
Comfort 1 2.1 
Only know a little 1 2.1 
I don't know 1 2.1 
49 
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Question 6: What do you think of your teachers' expectations of you? 
Wulingyuan (178 Students) 
% of 
Answers Frequency Students 
Study /work hard/well 34 19.1  
Be kind/ a good person 32 1 8.0 
Be good student 1 9  1'0.7 
Be the best student 1 7  9.6 
Get high marks on exams 15  8.4 
I don't know 13  7.3 
Get better 1 3  7.3 
As good as possible/try my best 12  6.7 
Get to one of the best universities 1 0  5.6 
Obey the teacher/ abide the discipline 8 4.5 
Be brave 3 1 .7 
Success in the future 3 1 .7 
Usten carefully in class 2 1 . 1  
Be happy 2 1 . 1  
Don't be  shy 2 1 . 1  
Join activities 1 0.6 
Be funny 1 0.6 
Care about students 1 0.6 
Get on well with classmates 1 0.6 
Stand out among the ordinary 1 0.6 
Hope I do volunteer work 1 0.6 
Hopes my expectations are good 1 0.6 
I don't understand the teacher 1 0.6 
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Question 6: What do you think of your teachers' expectations of you? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
Study/work hard/well 12  25.5 
Get better 1 1  23.4 
Get high marks on exams 7 14.9 
Be kind/ a good person 6 12.8 
I don't know 5 1 0.6 
Be the best student 4 8.5 
Try my best to study/ do everything well 3 6.4 
Be a good student 3 6.4 
Don't be late for school 2 4.3 
Join activities 2 4.3 
Get to one of the best universities 1 2.1 
I don't care what they think 1 2.1 
Good expectations for everyone 1 2.1 
Have good and deep knowledge 1 2.1 
Be very interesting 1 2.1 
Have confidence in doing everything 1 2.1 
Not to be the best one in the class, because he thinks I 
can't 1 2.1 
Going to work under the law 1 2.1 
Not give us more homework 1 2.1 
Never give up 1 2.1 
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Wulingyuan What are your teachers' expectations of you? 
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Changjun What are your teachers' ex pectations of you? 
Study/W ork Get better 
hard/W ell 
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Question 7: What do you think �re your school's expectations of you? 
Wulingyuan (1 78 Students) 
% of 
Answers Frequency Students 
Go to a good university. 29 1 6.3 
Study /work hard/well 26 14.6 
I don't know 22 12.4 
Be good students 15  8.4 
Be the best 12 6 .7 
Obey the rules/teacher 8 4.5 
Good/high expectations 8 4.5 
Be better 7 3.9 
Get high scores 7 3.9 
Do my best 7 3.9 
Have a good future 6 3.4 
Be a good person 4 2.2 
Help the school 3 1 .7 
School will be proud (after I graduate from school) 2 1 .1 
Work hard and be successful 1 0.6 
Be brave 1 0.6 
Get good grades after I leave school 1 0.6 
The school doesn't have expectations 1 0.6 
Be as good as teachers 1 0.6 
Stand out among the ordinary 1 0.6 
Make friends with everybody 1 0.6 
Bring fame to our school 1 0.6 
Keep a smile 1 0.6 
Education is good 1 0.6 
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Question 7: What do you think are your school's expectations of you? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
Be a good person 9 1 9. 1  
I don't know 7 14.9 
Study /work hard 7 14.9 
Be good students 6 12.8 
Get better/improve 5 10.6 
Be the best 5 10.6 
Go to a good university. 4 8.5 
Be useful in society 4 8.5 
School will be proud (after I graduate from school) 3 6.4 
Get high scores 2 4.3 
Do my best 1 2. 1 
I don't care 1 2. 1 
I'm not the best, the school doesn't hear me 1 2. 1 
Obey the rules 1 2.1 
Most important thing is my expectations for myself 1 2.1 
Be devoted to my country 1 2.1 
I don't think so 1 2.1 
55 
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Question 8: What kind of classroop1 activities do you like bestc 
Wulingyuan (178 Students) 
% of 
Answers Frequency Students 
P.E. 25 14.0 
Play games 22 12.4 
Exciting/lively 17 9.6 
Interesting 1 5  8.4 
English class 1 1  6.2 
Discussion 9 5 .1  
Has music 9 5.1 
Reading books 9 5.1  
Happy 7 3.9 
Computers 5 2.8 
(Care)free 5 2.8 
Hard to say /I don't know 4 2.2 
Math 3 1 .7 
I don't like any 3 1 .7 
Chinese 3 1 .7 
Talk with others about the lessons 2 1 . 1  
Things not in the textbook 2 1 . 1  
Chemistry 1 0.6 
Wonderful 1 0.6 
Full of humor 1 0.6 
Drawing 1 0.6 
Has volunteerin_g. 1 0.6 
History. 1 0.6 
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Question 8: What kind of classroom activities do you like best? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
Play games 1 5 31 .9 
Discussion 4 8.5 
Lively 4 8.5 
P.E. 3 6.4 
Interesting 3 6.4 
Computers 2 4.3 
Math 2 4.3 
Talk with others about the lessons 2 4.3 
Happy 2 4.3 
Physics 1 2.1 
Chemistry 1 2.1 
Answer questions 1 2.1 
Watch movies 1 2.1 
Experiments 1 2.1 
Biology 1 2.1 
Wonderful 1 2. 1 
Full of humor 1 2. 1 
I don't like any 1 2.1 
Hard to say /I don't know 1 2. 1 
When class is controlled and taught well 1 2.1 
Not give too much HW 1 2.1 
Has music 1 2.1 
Olympic training 1 2. 1 
Can learn a lot 1 2.1 
Things not in the textbook 1 2.1 
58 
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Changjun What classroom activities do you like best? 
Lively PE 
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Question 8 (continued): Why? 
Wulingyuan (178 Students) 
% of 
Answers Frequency Students 
It's interesting 42 23.6 
Because I like/love it 27 15.2 
Can learn something 14 7 .9 
Be happy 14  7.9 
Lively /Exciting 1 1  6.2 
Can feel free/free time 8 4.5 
Relaxing 7 3.9 
Keep healthy 5 2.8 
Learn better 5 2.8 
That teacher is very good 4 2.2 
Know more about the lessons 3 1 .7 
Shows the beauty of the world 2 1 . 1  
Wonderful 2 1 . 1  
Teacher can be a part of us 2 1 . 1  
Can play and study at the same time 2 1 . 1  
Can improve interest 2 1 .1 
Can go to the cafeteria early 2 1 . 1  
Show how we love the truth 1 0.6 
Make us grow 1 0.6 
Don't like reciting_ books 1 0.6 
Makes me strong 1 0.6 
Beautiful 1 0.6 
Can learn about love 1 0.6 
Can exchange our own thinking 1 0.6 
Because I'm Chinese 1 0.6 
Pleasant. 1 0.6 
Everyone will participate. 1 0.6 
Want to go to university. 1 0.6 
Improve speaking skills. 1 0.6 
I like studying with great men 1 0.6 
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Question 8 (continued): Why? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
It's interestin_g 1 0  21 .3 
Can learn something 9 1 9. 1  
Relaxing 3 6.4 
Lively /Exciting 3 6.4 
Be happy 3 6.4 
Wonderful 2 4.3 
Know more about the lessons 2 4.3 
Don't like reciting books 1 2.1 
Makes me strong 1 2.1 
Beautiful 1 2.1 
Tea�her can be a part of us 1 2.1 
Can exchange our own thinking 1 2.1 
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Question 9: Think of your favorit� teacher. What did you like about him/her? 
Wulingyuan (1 78 Students) 
- % of 
. Answers Frequency Students 
Very good person (kind, honest, has good spirit, 
wonderful, refined, careful, open-minded, generous) 32 1 8.0 
Friendly 20 1 1 .2 
So funny /humorous 16  9.0 
Takes care of students/treats us as own children 13 '7.3 
Teach very good 13 7.3 
They are interestin_g 1 1  6.2 
Hard .. working 8 4.5 
Has good knowledge 8 4.5 
Beautiful 8 4.5 
I don't know 5 2.8 
Plays with us 4 2.2 
Cute 4 2.2 
Helpful 3 1 .7 
Makes subject very interesting 3 1 .7 
Ma�es friends with students 3 1 .7 
Interestin_g 3 1 .7 
Makes us happy 2 1 . 1  
Young 2 ·1 . 1  
Smiles 2 1 . 1  
Tells stories 2 1 . 1  
Cool 2 1 .1 
Let us think whatever we want to 1 0.6 
Easy-going 1 0.6 
Loves me. 1 0.6 
Knows students well. 1 0.6 
I like them. 1 0.6 
Students learn quickly. 1 0.6 
Changes me a lot. 1 0.6 
Impartial. 1 0.6 
Never angry with us. 1 0.6 
Prestigious. 1 0.6 
Encourag_e me. 1 0.6 
Makes students• excited. 1 0.6 
Tells us the truth when we make mistakes. 1 0.6 
Understanding 1 0.6 
Is my brother 1 0.6 
Teaches us out of class 1 0.6 
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Question 9: Think of your favorite teacher. What did you like about him/her? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
So funny /humorous 1 9  40.4 
Kind 12  25.5 
Teach v�ood 4 8.5 
Friendly_ 3 6.4 
Teaches how to be a useful man 3 6.4 
Makes us happy 3 6.4 
Makes subject very interesting 3 6.4: 
Smart 3 6.4 
Active 2 4.3 
Hard-working 2 4.3 
Takes care of me 2 4.3 
Helpful 2 4.3 
Assigns little homewo'rk 2 4.3 
Gende temper 2 4.3 
Young 2 4.3 
I don't know 1 2.1 
Leave us free time 1 2.1 
Let us think whatever we wan,t: to 1 2.1 
Honest 1 2.1 
Apologize if they make a mistake 1 2.1 
Doesn't think getting a high score is the most important 1 2.1 
Easy-going 1 2.1 
Smiles 1 2.1 
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0\ Vl 
Very good person 
So funny-humorous 
Takes care of students/treats 
us as own children 
Teach very good 
They are interesting 
Beautiful 
Helpful 
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Friendly 
Teaches how to be a useful 
man 




Takes care of me 
Helpful 
Assigns little homework 
Gentle temper 
I don't know 
Leave us free time 
Let us think whatever we want 
to 
Honest 
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Question 1 0: Think of a teacher you did not like. Why didn't you like him/her? 
Wulingyuan (1 78 Students) 
% of 
Answers Frequenc:y_ Students 
I like all of my teachers/ don't have one 58 32.6 
(No answer) 1 8  1 0. 1  
I don't know 1 2  6.7 
Very strict 8 4.5 
Boring 6 3.4 
I don't like that subject 4 2.2 
Hateful 4 2.2 
Does not care about us 3 1 .7 
Too much homework 3 1 .7 
Too serious 3 1 .7 
Doesn't smile 3 1 .7 
Hits students 3 1 .7 
Too cruel 3 1 .7 
Not friendly 3 1 .7 
Can't understand their class 2 1 . 1 
Isn't understanding 2 1 . 1  
Troublesome 2 1 . 1  
Has a bad temper 1 0.6 
Ugly 1 0.6 
They don't like me 1 0.6 
Many 1 0.6 
Not good at teaching 1 0.6 
Likes money 1 0.6 
Only likes the good students 1 0.6 
Very smart 1 0.6 
Silent 1 0.6 
Doesn't answer questions 1 0.6 
I can't pass the exam 1 0.6 
Very bad 1 0.6 
Very lazy 1 0.6 
Lies to students 1 0.6 
Very rude 1 0.6 
Moody 1 0.6 
Doesn't keep healthy 1 0.6 
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Question 1 0: Think of a teacher you did not like. Why didn't you like him/her? 
Changjun (47 Students) 
% of 
Answers Frequency Students 
I like all of my teachers/ don't have one 1 2  25.5 
(No answer) 9 1 9. 1  
Boring 9 1 9. 1  
Very strict 5 1 0.6 
Has a bad temper 3 6.4 
Says a lot that isn't useful 2 4.3 
Make me asleep 2 4.3 
Repeats the same thing 2 4.3 
Does not care about us 2 4.3 
Don't treat students well 2 4.3 
I don't know 1 2. 1 
Ugly 1 2. 1 
Too much homework 1 2 . 1  
Don't have enough knowledge about lesson 1 2. 1 
Always finds my_Qroblems 1 2 . 1  
Puts a lot of pressure on us 1 2 . 1  
Only thinks about marks 1 2 . 1  
They don't like me 1 2. 1 
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Wulingyuan What didn't you l ike about your worse teacher? 
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I like all of IT¥ 
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(No answ er) l don1 know Very strict Boring 
Changjun What didn't you like about your w orst teacher? 
Very strict Has a bad 
terrper 
Says a lot Repeats the Does not 
that isn't sarre thing care about 
useful us 
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